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Network of European Language
Labelled Intiatives and Projects

WORKSHOP REPORT
DATE 11 APRIL, 2014

Information
Workshop organised by Universal Learning Systems
Date: 11.04.2014

Venue: Law Society of Ireland, Blackhall Place, Dublin 7

Programme of the workshops
- Presentations and Discussion
- Transnational exchange

- Group work:

1. QUALITY

Necessary elements of language projects: lead by Catherine Spencer
and Robert Lowney. This work group is aimed at those participants that

are not language practitioners.

2. INNOVATION

IT support and Language projects: lead by Erol M. Group aimed at
language practitioners who are planning to include IT in their language

teaching.
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3. NETWORKING

European funded projects: lead by Alan Bruce. Group aimed at those
participants willing to embark on European project and no experience.

Focus will be given to building partnerships.

3) Moderators and the experts involved

Dr. Alan Bruce and Mayte Martin

4) Materials used

Power presentation of NELLIP and ULS
NELLIP Guidelines

5) Seminar report

- Introduction of workshop participants: Background and
expectations

- Presentation of Nellip and ULS (Alan Bruce)

- Presentation of ELL projects: Maura Butler and Mary Kenny (both
their project have been awarded the ELL)

Maura Butler: 2012 lLegal Practice lIrish Courses (see Best

Practice document for a detailed description)
Mary Kenny: 2011 CLIL - Content and Language Integrated
Learning
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Description (EU Commission Web site):

“Making the curriculum more accessible and inclusive for English as an Additional
Language Learners was the project undertaken by the County of Dublin Vocational
Educational Committee. The initiative to set up this project came as a direct result of
changes in Language Support for English as anAdditional Language (EAL) students in
March 2009 which means that support for EAL students now consists of two years’
language support from date of arrival in Ireland. Some CDVEC schools can have up to
a quarter of the school population with varying EAL language needs. Schools which in
the past could have been allocated up to four Language Support teachers, are now
reduced to one specialist teacher. Fewer migrant students can nowaccess the
expertise of trained Language Support teachers. From the moment international
students arrive in Irish schools, they study along withtheir peers moving towards the
Junior Cert and the Leaving Cert exams. In order for EAL students to reach their
potential in Irish State exams,subject specialist teachers (History, Geography, Science,
Maths, etc.) with little or no language teaching background need to be trained to play
theirpart in meeting the needs of international learners with language needs in their
classrooms. During this project training took place in 5 CDVEC PostPrimary schools:
Lutrellstown Community College (Blanchardstown), Fingal CC (Swords), Adamstown
CC, Deansrath CC and Greenhills College (Walkinstown). Teachers attended training
voluntarily after school hours and were awarded University of Cambridge ESOL
certificates. In total 89 teachers came together from 11 CDVEC Post Primary schools”.

- Open discussion: In this discussion the need to put a reward
system in place was highlighted like in previous workshops.
Proper monitoring structures, resources and recognition for
teachers were all thought to be good incentives for the design of
innovative and high quality projects. The possibility for students to
spend a year abroad was also mentioned as a way to motivate
language learning.

- Transnational exchange (ltaly and Sweeden). The transnational
call gave one of the Irish ELL arwarded participants the
opportunity to speak directly with the Sweedish participants. Italy
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also exchange experiences with participants in Ireland regarding
language learning.
- Group work (see below)
- Feed back
6) Conclusions

Information contributed by participants:

Language teaching and learning: quality

The difference between learning and teaching, must be considered as a

guide to learning

e Learning a language usually arises from necessity in the broadest sense,

mother tongue, emigration, survival, etc.

e Often, the teaching is initiated by 'the other', for example students are

taught French at school, but have no immediate purpose for its use.
e Motivation is central to teaching and learning
e Ownership is also a key component to motivation
e Formal and informal settings must be balanced for all language learning

e The case of educational funding in ireland is not very equitable, thus
everyone just looks out for themselves. The conclusion of this is that

'those who pay play’
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Foreign Language learning in Ireland (the case of French language)

¢ lIreland, is the sole country in Europe where learning a foreign language

is not compulsory as part of the national curriculum
¢ Dublin has the third biggest Alliance in Europe after Paris and Brussels

e 4000 students per annum learn French in one of the 5 Alliances in the

country

e There has been a drop of 12% in a 11 year period in the number of
students taking French at Leaving Certificate (25 600 students in 2013 ie
48.4%; German: 12.6%; Spanish: 9.3% and Italian 0.3%)

e The Alliance has experienced a sharp drop of enrolment after 2010. A
plateau effect between 2011 and today was followed by another drop in

the demand for general courses in our premises in Kildare street.

¢ At the same time, the Alliance has seen a 25% increase for Corporate
language course following a strong marketing campaign on the

importance of French as a key language for business.

e In summary, it seems that the public has changed drastically after the fall
of the Celtic Tiger. In accordance with this, the Alliance is adapting its
offer to the audience needs that went from a leisure like training (for

personal reasons) to a more business orientated learning experience.
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Language learning and ICT : innovation

e ICT integration into education is still quite a challenging task for many
educational organisations, especially in the primary and secondary
schools and to some extent in third level institutions.

e The main challenges faced by centres are their ‘readiness’ to integrate
ICT into teaching and learning in terms of:

- Having policies in place

- Involvement of all interested parties
- Vision and Leadership

- Training and CPD

- Infrastructure

- Technical support

e Training and CPD (Continuous Professional Development) has proved to
be one of the most effective ways of integrating ICT. A carefully designed
training course based around the needs of staff and organisations as well
as individual needs gives quite good results. Although this process can
be slow, a group and one-to-one based approach can yield great results
in equipping staff with the knowledge, expertise and confidence in using
ICT tools for teaching and even for everyday life. An individual who has
ICT skills within the organisation/s can be an important asset to the
organisation. While integrating ICT in teaching might appear as though it
requires significant human resources, the ‘return on investment’ can be

quiet high.
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e The main obstacle in ICT integration is the resistance of some staff,
mainly due to fear and lack of confidence in using technology. One way
of overcoming this issue is working with those individuals towards solving
their reticence. Another way is concentrating on the other staff, who are
early adopters of ICT, and can demonstrate how they do it and what they
achieve in teaching and learning through real life examples. Their

example could encourage interest in other staff members.

e In terms of ICT and languages, the scope is huge and the list can be
quiet long. Language is an area with huge potential of development
through ICT, whether it is visual, aural or oral, the tools here are endless.
Starting with ordinary everyday PC usage of standard applications
through to online resources, interactive resources to personal digital
devices like tablets and smart phones. Once the teacher or the student
have a good understanding of the IT tools and how to use them, they can

adapt them for their individual teaching and learning needs.

Two examples from a secondary school in Dublin, Ireland, could illustrate the
advantage of integrating IT into teaching:

1) A science teacher created podcasts with her teacher notes and slides
using Apple’s Keynote and she uploaded to iTunes, in order to help
students that had difficulties writing or seeing the projector screen. By
listening to the voiceover the notes and seeing the slides on their laptops

they were able to catch up with the other students.

2) A Spanish language teacher with very little usage of ICT in her teaching

heard about the previous example and after a short training adopted this
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method in her teaching and created assignments where students needed
to create homework via Podcasts (recording their voice and creating
slides based on specific topics). Students had to create those and then
critically asses themselves by hearing and seeing themselves (video also
was recorded). This helped them see what their spoken skills were as
well as the written and grammar skills. Moreover, students also learned
how to create slideshows and podcasts, which taught them some ICT

skills.

3) Another example was provided by an English teacher. He asked students
to write poems via tweets and Twitter which were limited to 140
characters. In order to do this, students had to be very inventive and
creative. They were also asked to share and re-tweet their own poems
and those of other classmates. In this way, students not only learned
poetry and history of poetry but also as they carried research they

learned social media skills and enhanced their capacity to share.

e T S O L S S

e There is good/innovative practice in schools but the teachers aren't

"broadcasting" their efforts/achievements or looking for ELL recognition.

¢ Innovation can take many forms and they are not all "digitally” based.
However, social media allows to keep up-to-date with current thinking on

a range of topics worldwide.
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e Twitter might be used to schedule discussions on a range of topics
relevant to participants across a geographically dispersed audience.
Participation in webinars also provides this opportunity. Twitter allows for
a "stream of consciousness" while Webinars tend to be "show and tell"
events. There is no reason why the two systems couldn't be used
simultaneously/concurrently. The most successful digital events usually

involve a presentation followed by Q&A discussion.

e It was clear from the NELLIP event that there is still a perception that
using IT in an educational context is perceived to be "risky" from many
points of view. There is a technical risk (it doesn't work). There is teacher
reputational risk (I might come across as a clown as | can't turn on the

PC). It doesn't help the student pass the state exam.

e Acknowledging the risks is important but it should also be noted that the
benefits to the learner can be far more empowering. Even if a project
goes pear-shaped, the lessons from failure can be far more useful than
doing nothing at all.

e The lessons of "failure” are very powerful (and especially in a language

learning context).

¢ It would be useful to video record the ELL presentations, which could
then be shared to wider audiences. | thought both participants workshop
highlighted the rewards and benefits very clearly that attaining ELL status
accrued to them personally and professionally. The elevation of their
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status, thereby giving them a greater chance to implementing/innovating

further within their respective organisations.

Recommendations: Promoting European Language Label

(1) Using digital tools will allow those from outside of Dublin to participate
in the workshops organised by NELLIP

(2) Attendance at teachers' conferences and other national teaching
events could help to promote Nellip/ELL.

(3) NELLIP could benefit from the creation of a LinkedIn group and a

twitter discussion forum either locally or internationally.

(4) Primary, second and third-level sectors already have their own
"platforms" (conferences, events, associations). If NELLIP is to develop
relationships with these mainstream groups, the project needs to make
itself known (by possibly participating at these events initially) and show

teachers how to participate in ELL.

7) Evaluation Report

The evaluation reports were overall very positive.
Points most beneficial mentioned by participants:
Nellip workshop provided

- Framework to share knowledge and developments of all ELL winners
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- Opportunity to interact and network. Sharing good practices and
experience was considered very useful.

- Informative seminar

- Opportunity to develop and become involved in projects

- Workshop considered well structured with diverse perspectives. The
session built on the previous workshops and the confirmation that
there is scope for much more

- Possibilities to make connections across different projects and
initiatives presented at outset very inspiring to hear about the breadth
of diversity

- Networking from previous workshops

- Interesting debates and exchanges

- The transnational exchange not needed. It interrupted discussion

- Friendly atmosphere

- Expectations met

- Motivation to continue learning about how to develop and manage a
project.

- Learned what constitute a high quality language project

- Enjoyable

- Interesting range of people and experiences

- Interested in building on future partnership with participants

- Participants interested in the follow up and participate in future events

In participants’words:
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“The NELLIP workshop was an excellent and inspiring forum for discussion, and

| look forward to more”

‘I found that the wide range of people there and the different ideas and
opportunities that were brought up during the discussion very interesting and

fruitful.”

“The scope for learning and teaching languages is huge. Programs like NELLIP
can contribute in developing, overcoming boundaries and cultural barriers within

Europe”

Dublin, 20. 03. 2014
Mayte Martin

Many thanks for the comprehensive information provided by
Dorothy Conaghan, Moira Kelly, Maura Butler, Erol Mustafov, ,
Robert Downey, Philippe Milloux, and Stephen Byrne
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